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This report set out to observe what happens when
group reflection methods are introduced in the
professional practices of educators' working with
children between 0-10 years. The programme called
Reflection, Education, Care - Strengthening collab-
orative and reflective teaching practice - Increasing
Quality Services in ECEC (hereafter REC) was carried
out between September 2020 — August 2023 in 10
ECEC centres/schools in Croatia, Belgium (Flanders),
Hungary and Slovenia.

1 Due to variety of terms used in different European coun-
tries for professionals who work with children in ECEC and
primary schools, the consortium decided to use ‘educator’
as the common term. This term refers to a person who
promotes children’s development and learning by creating
environment in which children can cultivate their unique
learning and development capacities both in ECEC and
primary school settings, and includes different types of
child-care and educational practitioners and leaders.

Besides showing the impact of collaborative reflec-
tive practices on professionals working with children
between the ages of 0 - 10 and ECEC organizations
this report also sets out to formulate recommenda-

tions for educational policy and practice profession-
als regarding:

O The conditions to start collaborative reflective
practices in educational institutions to strength-
en the quality of teaching and care

O The importance of childfree hours regularly dedi-
cated to professional development

O The elements that make collaborative reflection
meaningful, continuous and sustainable

The REC consortium comprised of professional in-
stitutions experienced in supporting teaching staff
with training, coaching and group reflection. The aim
of the REC partnership was to provide ECEC profes-
sionals with a variety of possibilities for professional
reflection, so instead of a compulsory and fearful ele-

ment, reflection becomes an opportunity for support
and growth.
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About the REC Partnership

Partners Hungary Foundation have been work-
ing on an inclusive society since 1995, fostering co-
operation and dialogue between the individuals and
within communities. Our methods rely on common
decisions and agreements, which bring success-
ful, permanent and sustainable solutions. We spe-
cialize in Roma integration, conflict resolution and
education. We develop and implement of training
programs in the education field focusing on inclu-
sion and dialogue, the Step by Step program among
others.

VBJK, Centre for Innovations in the Early Years
(Belgium), is an autonomous NGO, established in
1986, and recognized as a research centre by the Fed-
eral Belgian Government. VBJK is an official partner of
Opgroeien, the governmental organization responsi-
ble for services for young children and their parents
in the Flemish Community of Belgium and works in
close collaboration with the Department of Social
Work and Social Pedagogy of the Ghent University.
VBJK works on the quality improvement of inclusive
ECEC, through different themes, by combining re-
search, policy and practice.

Artevelde University of Applied Sciences (Bel-
gium) currently serves 15.000 students a wide varie-
ty of study programmes in the fields of Business and
Management; Communication, and Media Design;
Education; People and Society; and Health and Care.
Artevelde University of Applied Sciences is a pro-
gressive centre of expertise for education, research
and development, where internationalisation is a
cross-cutting theme. In both the bachelor of Early
Childhood Education and the bachelor of Preschool
Education, a lot of expertise has been built up in re-
cent years through various projects to support pro-
fessionalization for educators working with children
between 0 and 12 years old.

The mission of Open Academy Step by Step (Cro-
atia) is to promote, advocate and support innovative
and quality education practices in order to ensure
welfare, development and learning of children and
young people. In order to accomplish our mission,
we develop partnerships, mostly with kindergartens
and primary schools, and promote networking of
professionals. In last 10 years, OA Step by Step is fo-
cused on given support to educational professionals
(pre-school and primary school teachers, etc.) and
their innovative practice trough different kinds of re-
flective practice.

Educational Research Institute (ERI) from Slove-
nia provides professional support to ECEC profes-
sionals in becoming reflective practitioners as well
as raising awareness among directors, to develop
supportive systems for professionals within the insti-
tutions. The Step by Step Centre for Quality in Educa-
tion which operates under the auspices of ERl man-
ages the Step by step Network for changing quality
which is aimed at supporting preschool and primary
school professionals in their professional develop-
ment (e. g:. through establishing professional learn-
ing communities).
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Although reflection is a key competence for educa-
tors, its practical realization during teacher-educator
work usually takes place only briefly, informally or as
a mandatory element of the teacher promotion sys-
tem; and it is rarely done using structured, collabora-
tive and personalized processes (Marcos et al., 2008).
Besides, in certain contexts, it is very difficult to fore-
see common reflection moments for staff with di-
verse backgrounds working with the same group of
children and families (e.g. teachers and out of school
care staff). However, reflection with motivating, col-
laborative and creative methods facilitates the every-
day work of teachers and educators and positively
transforms their practice (Ghaye, 2011). Structured
group reflection-on-action methods (Schon, 1983)
that start from real-life situations (Dewey, 1933,
Schon, 1987) and are used as a strategy for contin-
uous professional development (Taggart-Wilson,
2005) have many positive results, among others they
provide emotional and professional support, increase
ECEC and school professionals” sense of belonging
and esteem (Baxter et al., 2021).

The effects of the REC program were examined using
different data collection methods: questionnaire sur-
vey, focus group interviews and the MSC (Most Sig-
nificant Change) method.

Timeline of the project

The REC project started in August 2020 and ended in
August 2023 in the framework of an Erasmus+ Stra-
tegic Partnership programme. The 5 project partners
all work in the educational environment, supporting
ECEC and school professionals in their professional
development.

YEAR 1

Our plan for the first year of the REC program was to
set up the partnership, get in contact with the cho-
sen ECEC centers and schools and get all the project
partners familiarised with the reflective methods.
All partners have already been familiar with WANDA
and Professional Learning Communities. However,
Video Coaching and Peer Observation with Reflec-
tive Discussion were fairly new methods to some of
the partners. Due to the COVID-19 pandemic, we also
faced the challenges of not being able to meet with-
in the partnership in person, so partnership meet-
ings and part of the methodological training had to
be done online. To counter the stress and frustration
arising from the uncertainty of the pandemic, we
made sure that during all our online meetings we
make space for personal connection with icebreakers
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- a habit we also developed with the teachers of the
schools in the programme. Our regular partnership
meetings we held throughout the project provided
opportunities to connect on a personal level, to plan
project activities and make adjustments to our initial
plan together aligning these plans with the country
contexts, to discuss questions related to the use of
the reflective methods in the different country and
group contexts.

Each partner benefited from the support of a desig-
nated country soundboard group - a group of educa-
tion-related experts who volunteered to contribute
to the project progress with their ideas and provide
feedback to partners regarding the different reflec-
tive paths of the different institutions.

YEAR 2

After getting familiar with the reflective methods, the
second project year was about getting in the habit of
reflections with the10 participating institutions.

This included:

conducting initial focus groups with the leader-
ship and the staff of the participating institutions

introducing the reflective methods in the scho-
ols, setting a safe learning environment

laying out the reflective paths in the institutions,
with the help of community planning so that the
reflective wpaths match the needs of the given
institutions

meeting the school staff on a monthly basis and
trying out different reflective methods. In most of
the cases, the facilitators of the reflective sessions
were the trained project partners, in some schools
partners trained facilitators from the staff.

During the second project year, partners also learned
the qualitative evaluation called Most Significant
Change (MSC), a method that collects stories that
represent both positive and negative change during
a process. At the end of the second year, partners in-
terviewed school staff according to the MSC meth-
od to see how the project is progressing and make
changes if necessary.

YEAR 3

The third project year was dedicated to strengthen-
ing the reflective habit of professionals in the partic-
ipating schools and making the changes sustainable.
The programme now comprised 11 ECEC centers/
schools. The monthly meetings continued in all the
institutions and preparations were made in each staff
so that they can carry on the reflective work in some
way after the project ends. The partnership agreed
that sustainability was to be defined on a country
and institutional level. This meant various activities
for the different schools:

in Slovenia and Hungary, where there are facilita-
tors available locally, schools agreed to continue
the reflective meetings on a monthly basis

in some of the schools, staff agreed to keep the
icebreakers during staff meeting and dedicate
time for professional dilemmas and discuss them
in accordance with the reflective methods: look
at the situation through the eyes of the child, the
parent and the professionals.

MSC interviews and final focus groups with individu-

al questionnaires were carried out in all participating
institutions.
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LOCAL CONTEXTS

BELGIUM

ECEC system in Belgium (FL)

Belgium is a federal and multilingual country com-
prising three autonomous Regions (Flemish Re-
gion, Walloon Region, Brussels Capital Region),
three language Communities (Flemish, French, Ger-
man-speaking), and four language areas (Dutch,
French, German, and French-Dutch in the Brussels
Capital Region). Each Region and language Commu-
nity has its own ECEC system. The REC project was
implemented in the Flemish Community.

The ECEC system in the Flemish Community is a split
one. This means that different ministerial authorities
are responsible for provisions for children under 3
years old (childcare sector, under the Flemish Min-
istry for Welfare, Families and Equal Opportunities),
and for children from 2 %2 years up to 6 years old
(pre-primary education sector, under the Flemish
Ministry of Education and Training). Since 1 Septem-
ber 2020, compulsory education applies to children
from the age of 5 (before that it was 6), thus includ-
ing the last year of ECEC.

Moreover, the split between childcare and pre-pri-
mary education is also evident with respect to the
qualification level of the core practitioners. Childcare
professionals usually have a secondary vocational
degree in childcare (EQF level 4), while pre-primary
school teachers hold a Bachelor’s degree in pre-pri-
mary education (EQF level 6).

Besides, the split system encourages the hierarchic
division between ‘education’and ‘care’in ECEC cen-
tres. In line with this trend, like in many other EU
countries, in some pre-primary school classes (2,5-6),
childcare workers are employed to work alongside
the teacher and are mainly responsible for caring
tasks (during meals at midday, in the play-ground,
for hygiene moments, during sleeping moments)
and for looking after the children outside the class-
room periods (out of school care). While meant to
support the teacher, this results in a split between
caring and teaching roles, whereas what is needed is
a holistic approach in which education and care are
intertwined (Van Laere, Peeters, Vandenbroeck, 2012;
Peeters, Sharmahd, Budginaité, 2016).

In the last years, efforts have been made on a pol-
icy level to challenge the split system. For example,
in 2021 the Flemish Minister of Welfare launched a
3-year pilot project with a concrete investment in
childcare and pre-primary school pilots that have in-
tegrated pedagogical projects and better approach-
es to transitions. Despite these efforts, a structural
and coherent educare approach to ECEC is still chal-
lenging in the Flemish Community of Belgium. The
disparity in working conditions between the two sec-
tors, the different initial qualifications and in-service
training opportunities for core staff, the lack of child-
free hours, make it very complex to implement struc-
tural collaboration and shared vision and practice.
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REC Needs

Organizing regular CPD (continuous professional
development) activities of a certain length, involv-
ing all staff members (also with different profiles and
professional status) remains a challenge and as well
as a need in the sector. From the needs assessment
carried out in the REC project, the Flemish team was
able to discern a desire of professionals (core prac-
titioners, teachers as well as coordinators) to have
more occasions to reflect together on their prac-
tice. According to the professionals, collegial reflec-
tion not only had the potential to support children’s
growth and development in a more coherent way,
but also to create a stronger partnership with fami-
lies: reflecting on concrete situations offers the team
opportunities to raise questions, negotiate mean-
ings and look for co-constructed answers. Consider-
ing the current super-diversity within society, this is
viewed as especially important.

Choice of schools and age groups

Considering the challenges in the Flemish ECEC sec-
tor, the Flemish REC partners (VBJK and Artevelde
University of Applied Sciences) decided to focus on
reflection on practice, with a specific emphasis on in-
ter-professional reflection between childcare workers
and pre-primary school teachers and on the educare
holistic approach towards ECEC, which are both un-
derlined in the European Quality Framework for ECEC
(Council of the European Union, 2019).

As such, within REC, the Flemish team decided to set
up reflection pathways in two municipalities involv-
ing both childcare workers and pre-primary school
teachers working in the same location (a pre-primary
school).

The chosen municipalities were the city of Ghent and
Zeebrugge.

Ghent was chosen because it represents a special
context in Flanders: although still challenging, in
the last years the City of Ghent has been invest-
ing in team reflection and in a stronger collabo-
ration between childcare, out-of-school care and

pre-primary education. The first selected school
unfortunately ended its participation to the REC
project after several months, because of an amal-
gam of reasons mainly related to staff turnover
and change of a coordinating staff member of
the out-of-school care that had a strong lead-
ing role and was very engaged in the project.
The REC path went on with a second interested
pilot (De Muze school and out of school). This pi-
lot was chosen because of their strong interest
in implementing the collaboration pre-prima-
ry -childcare through common reflection. Up to
the start of REC, the staff didn't have a structure
to reflect together on their vision and practice,
although working with the same children and
families. The coordinator of the out-of-school
care was very aware and sensitive to this theme,
and could lead the school principle and the staff
in the same direction. The staff members partic-
ipating to the reflection group were selected on
the basis of their motivation to take part to such
a group. As such, the reflection group consist-
ed of 3 pre-primary school teachers, 3 childcare
workers and the 2 directors (of the childcare and
of the school). In this group, we worked especial-
ly with the WANDA method, and in order to sup-
port the sustainability of the project, the two di-
rectors were supported in trying out their role as
facilitator in some of the sessions. Because of the
positive experiences of the participants, the team
of de Muze is making concrete plans on how
to keep the reflection process alive in the next
years, by involving the whole team of the school
and the out-of-school care (childcare).

Zeebrugge is a village located at the Belgian
coast and is a borough of Bruges that is charac-
terized by deprivation. The three organizations
that took part in the REC project were: “Zocjes’,
an of out-of-school care from ‘De Blauwe Lelie
vzw’; “Moesje”, an of out-of-school care from ‘De
Duinhuisjes vzw’; “Roezemoes”, and a pre-pri-
mary school from the school community ‘Saeft-
inghe’ While these are all located in a radius of
1 kilometer around each other and consequent-
ly work with the same families and children, no
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contact with each other prior to the REC project
was established. Both the pre-primary school
and the out-of-school care are confronted with
complex family situations. During the joint reflec-
tion meetings, this created a bond and common
goal: how to create together good conditions
for the wellbeing and learning of all children and
families in Zeebrugge. As was the case in Ghent,
coordinators as well as core professionals joint-
ly participated to the REC meetings. There were
some staff changes during the REC project, but
each time approximately 3 coordinators and 5
core professionals (teachers from pre-primary
school and childcare workers from the out-of-
school care) participated in the collegial reflec-

CROATIA

National context

ECEC system in Croatia

Croatian education system consists of the early child-
hood education and care and pre-school education,
elementary education, high school education and
higher education.

It is mainly a centralised system governed at all levels
of education by the Ministry of Science and Educa-
tion of the Republic of Croatia and national agencies.
However, there are many decentralised functions per-
formed by the founders of ECEC institutions, primary
and secondary schools. The Ministry of Science and
Education (MSE) is the competent ministry for the
field of education and it performs administrative and
other tasks related to the education system in Croatia.

THE IMPACT OF REFLECTIVE PRACTICES ON THE QUALITY OF ECEC SERVICES

tion meetings. The reflection methods used were
video coaching (as a start in the REC process to
connect around children), peer observation
(learning from each other through workplace vis-
its) and OASE (a reflection method that analyses
concrete cases through different steps, similar as
WANDA). In every session we started with a short
reflective group exercise (an‘icebreaker’). In one
meeting, after 34 of the REC project, the directors
of the umbrella organizations of the school and
the out-of-school ware were invited to come and
listen to the experiences of the reflection group
and to think along about structural and sustaina-
ble collaboration between the organizations.

The ECEC system is a decentralised system since 1993
when the founding rights have been transferred to
the bodies of local and regional self-government
units (LGUs).

With the adoption of the Preschool Education Act in
1997 (posterior innovations of the Act followed, the
last one in 2022), the ECEC system becomes the part
of the educational system of the Republic of Croatia
and constitutes the starting level of the educational
system.

It is divided into three educational cycles:

1. from the time the child reaches six months until
the child reaches one year of age

2. from the time the child reaches one year of age
until the child reaches three years of age

3. from the time the child reaches three years of age
to the start of primary school.
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ECEC in the Republic of Croatia is not compulsory,
except for the preschool programme - a programme
that is compulsory and intended for all children be-
fore starting primary school. This programme lasts
one pedagogical year and is free for parents. All kin-
dergartens must have the approval of the competent
ministry for the implementation of the preschool
programme. For children who do not attend kinder-
garten there is a special preschool programme last-
ing 250 hours per year, which is held in kindergarten
or elementary school, depending on the possibili-
ties of a particular local environment. The ministry
in charge of education approves all programmes
offered at ECEC institutions. A kindergarten can be
established by the authorities of the Republic of Cro-
atia, local and regional self-government units, reli-
gious communities and other legal and natural per-
sons. A small number of children attend home-based
provision, which falls under the responsibility of the
Ministry of Labour and Pension System, Family and
Social Policy.

Kindergartens of optimal size have 17-20 educa-
tional groups in standard programmes or 340-400
children in total. Kindergartens gathering several
local units have 30 educational groups or 600 chil-
dren. Kindergartens have at least one educational
group with a maximum of 25 children. There is one
core practitioner per educational group. Accord-
ing to the Act on Preschool Education and Care, the
minimum qualification level required to work as a
core practitioner (odgojitelj) in any centre-based
early childhood education and care provision, for
any age group, is bachelor’s level (International
Standard Classification of Education level 6). In Cro-
atian kindergartens, there are no assistants. A 1-year
structured induction is compulsory for all staff. The
number of staff members in the kindergarten is
determined based on the number of educational
groups, the duration and type of programmes as well
as working conditions. The educators (odgojitelji)
carry out the core practice of educational work with
children. The number of educators per educational
group is determined based on the daily duration of
the programme.

Primary education in Croatia (ISCED 1 and 2) is a sin-
gle structure system of compulsory education lasting
eight years. It starts at the age of 6-7 and ends at 14-
15. Primary education is carried out as public and pri-
vate. Programmes implemented by primary schools
can be regular and special. Special programmes refer
to programmes for children with disabilities; alterna-
tive curricula (Waldorf pedagogy, Montessori meth-
od etc.), programmes in the language and script of
national minorities, as well as art education.

Pre-school teachers and primary (also secondary
school) teachers are educated according to educa-
tional level i.e., the age of children they work with
and teachers in Croatia are highly qualified in their
profession (trained at tertiary level) and initial edu-
cation requires pedagogical education of 60 ECTS.
Every teacher has ensured mentored introduction to
the profession in duration of one year.

Teachers have right and obligation to continuously
professionally develop, which is ensured by state and
implemented by education agencies and other au-
thorised bodies.

REC Needs

The needs assessment conducted in February 2020
before the REC start, included 169 preschool and
primary school teachers - 16.4 % of them work-
ing with children aged 0-3, 32.7 % working with
children aged 3-6 and 57 % working with children
aged 6-10.

When asked about the current areas of challenge in
their professional development, 41.1 % of respond-
ents reported task distribution/workload, 39.9 %
cooperating with parents, 33.7 % other working
conditions, 32.5 % working with children, 24.5 %
cooperating with colleagues while 20.3 % of the re-
spondent’s perceived cooperation with professionals
from other institutions as a work challenge. From the
above stated, it is visible that there are multiple ar-
eas of challenge, occurring simultaneously, which
impede professional development and need to
be taken into account to assure teaching practice
quality and prevent burnout.
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When it comes to cooperating with colleagues,
challenges arose from differences in motivation, at-
titudes, experience, openness toward change and
cooperation as well as generational differences. Also,
teachers reported deficit of professionals in their in-
stitutions or their inadequate support and one-way
communication with them. In order to encourage
practitioners/teachers to develop cooperation from
the very beginning, one of the goals of an initial PLC
meeting concerns co-creating conditions for a safe
and challenging learning environment. In addition,
for all succeeding meetings, facilitators create activi-
ties that allow practitioners/teachers to get to know
each other better and to understand each other’s val-
ues and attitudes, in order to recognize and develop
a shared vision and set of values.

Cooperation with professionals from other institu-
tions is very rare, slow, insufficient or even non- ex-
istent and serves as an inadequate compensation for
schools where there are no employed professionals
working in the institution.

In our February 2020 survey, primary school teachers
communicated that the majority of the opportuni-
ties they have to reflect on their work is only infor-
mal (79.2 %). Also, the current trends in CPD activities
show that there are fewer opportunities for teaching
professionalization and limited insight in the quality
of the practice as well as teachers’ well-being. Fur-
thermore, the experimental curricular reform pro-
gram School for Life is progressing in the school year
2019/2020 and is implemented in all schools which
represents increased demands on the teachers. An-
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swers provided by primary school teachers who par-
ticipated in the conducted survey suggest negative
attitudes towards the reform (leaving the teachers
unprepared, lacking information or including too
much information which are not presented timely,
loads of administrative work and meaningless edu-
cational contents, not providing relief for pupils, etc.).

Choice of schools

The Croatian team worked with with 2 primary
schools: Fran Galovi¢ Elementary School and Gustav
Krklec Elementary School (Zagreb), 130 teachers alto-
gether. Both schools are known as schools that work
with migrant children and other minorities, which
represents a challenge in everyday work, from class-
room management to cooperation with parents, sup-
plementary activities, and more. All this requires ad-
ditional professional training for teachers. In January
2017, 28 refugee children from the shelter for asylum
seekers in Hotel Porin started attending the Gustav
Krklec Elementary School in the district of Zagreb.
These were asylum seekers who were assigned from
1st to 8th grade, and the largest number of them
were in class. Gustav Krklec Elementary School is the
first in Croatia to receive such a large group of refu-
gee children at once.

This project brings added value to primary schools
by offering information on existing high-quality prac-
tices, creating conditions for participating in high
quality CPD activities, but also building on existing
practices by offering guidelines for making existing
reflective practice more efficient.
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SLOVENIA

National context

In Slovenia, the leading national partner Education-
al Research Institute worked with two kindergartens
from different regions. Kindergarten at Primary School
Polhov Gradec is located in the central part of Slovenia
and with Kindergarten Beltinci in the NE of the coun-
try. In both kindergartens the entire teams of profes-
sionals were involved - all together, there were around
70 kindergarten teachers and kindergarten teachers’
assistants, counselors and representatives of the kin-
dergarten management included in the project.

The early childhood education and care (preschool
education) in Slovenia is part of the education sys-
tem and is not compulsory. Kindergartens are a sin-
gle structure organization for all children one to six
years of age and/or until they start primary school.
They can set up homogeneous or heterogeneous
groups of one-year-olds, children of the first (1-3
years old) or second age group (3-6 years old). Com-
pulsory education in Slovenia applies for 6 year old
children, who enrol in primary schools.

Groups of children are led by pairs of professionals
- preschool teachers (with a bachelor’s degree in pre-
school education) and preschool teacher assistants
(with an upper secondary education in the relevant
field). Teachers and their assistants plan and organ-
ize educational activities through which they aim to
achieve development of various skills and abilities of
children. On a daily basis, they have delegated a cer-
tain amount of time for planning further activities or
evaluating and reflecting on the ones already car-
ried out. Preschool staff are also obliged to take care
of their professional development and participate
in trainings in order to maintain the quality of their
practice.

Primary education in the Republic of Slovenia is free,
but compulsory for pupils from the age of 6 to 15.
The nine-year schooling is divided into three three-
year periods. In the first three-year educational cy-
cle, children aged 6-9 are taught by generalist (class)

teachers. It is recommended that the same person
teaches the class for all three years. Primary school
teachers (master’s degree) work in primary schools.
In the 1st grade classroom, they partly work with a
second professional (preschool education bachelor’s
degree/ primary school teacher master’s degree), de-
pending on the number of children in the classroom.
The additional professional was introduced in the first
grade as one way of ensuring a smoother transition
of children from kindergarten to school. Parents enrol
children in the first grade of primary school if they will
reach the age of 6 in the calendar year in which they
begin to attend school - usually, children go to school
in the school district where the family lives.

Primary education is implemented by public and pri-
vate primary schools, institutions for the education of
children with special needs, and adult education or-
ganizations for adults.

Choice of schools and needs

Educational Research Institute (the Step by Step Cen-
tre for Quality in Education, which operates within
ERI) coordinates the Step by Step Network for chang-
ing quality, through which they support kinder-
garten and school teachers with their professional
development and sustaining quality in their work.
Partners in the project were invited in the consorti-
um through a call shared among the members of the
Network. Two of them replied with a submission and
including their motivation for participation. Both co-
operating kindergartens are long-standing members
of this Network who expressed their wish to bring
reflection in their institutions to a higher level. Mem-
bership in the Network also ensures that even after
the project will end, the kindergartens will receive
external expert support in implementing the innova-
tions into their practice.

REC Needs

From the needs assessment carried out in 2020, it
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became apparent from the 121 answers received that
what two chosen kindergartens wanted to gain from
the partnership in this project is to learn about new
reflective methods which they could incorporate in
the regular process of professional development in
their institutions. 39% of the educators participating
in the assessment were working with children be-
tween the ages of 0-3, 36% with children between
the ages of 3-6, 19% with children aged 6-10. 46%
reported that certain reflection methods are already
implemented in their work and practised occasional-
ly but not systematically and not tailored to the insti-
tution’s needs. In their application, they also said they
would like to improve their observation skills, which

HUNGARY

ECEC system

In Hungary, state-run childcare is free and nurseries
accept children between 20 weeks and three years of
age. Maternity benefits are relatively long in Hungary
(up to three years), which means that many children
don't start until the age of two. Kindergarten educa-
tion is compulsory for all children above the age of 3
(or age 4 with an official exemption requested by the
parents), and all children between the ages of 6 and
16 must attend school. The main institution for basic
education is the 8-grade general school, which con-
tains the 4-year lower primary and the 4-year upper
primary, or lower secondary level.

In Hungary, for the past few years, there are current-
ly more than 5,000 teachers have been lacking from
the education system overall - and the number is
increasing. Many teachers leave the profession and
the number of college/university students applying
to become a teacher decreases sharply. Low salaries,
restricted professional autonomy, increasing work-
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would help them with better planning and conduct-
ing learning activities which are targeted at the in-
dividuals as well as at their whole group of children.
They were also intrigued by the international com-
ponent of the project, as they see additional value
in learning about good reflection practices from the
foreign kindergartens.

During the school years 2021-22 and 2022-23 the
professionals from Kindergarten Polhov Gradec im-
plemented Wanda, observation with reflective dis-
cussion and videocoaching, while in Beltinci they
tested Wanda and videocoaching. In both kinder-
gartens their facilitators were trained kindergarten
teachers, which helped to ensure sustainability of the
project results.

load and little or no professional-emotional support
does not make the teaching profession attractive
for young people. Teachers’ average age is 46 years
and there is a visible tendency of the average age
increasing. During 2010-2019, a period examined
from the age point of view, the proportion of teach-
ers younger than 30 decreased from 8 to 7 percent,
the proportion of teachers aged 50-59 increased
from 30 to 35 percent, and the proportion of teach-
ers over 60 increased from 2 to 10 percent. But the
most drastic change can be seen in the proportion
of teachers aged 30-39:“it decreased to an extremely
large extent, by 10 percentage points, from 26 to 16
percent,” the research analyzes. Teachers are often as-
signed extra tasks without the adequate professional
support, e.g. increased number of children, children
with learning or behavioral challenges, children with
deprived socio-economic background without extra
personnel (teaching assistant, shadow teacher, spe-
cial education teacher, etc.).



REC Needs

According to the needs assessment carried out be-
fore the beginning of the project, 70%  of the pro-
fessionals interviewed  outofthe 75  expressed
the need to have more group or individual occasions
to reflect on their practice. Also, at least as many
practitioners would choose regular reflection oppor-
tunities as further training opportunities. This means
that subject knowledge is not enough in itself, but
in-service opportunities are also needed to make a
competent practitioner who can support children’s
growth in a more coherent way, who are able to cre-
ate a stronger partnership with families and better
cooperate within the institution.

Only a minority of teachers had regular formal op-
portunities to reflect on their work in the REC coun-
tries: 40% in Belgium, 26% in Slovenia, 25% in Croatia
and 0% (!) in Hungary, to talk about fairer workload
division, share necessary information about families
they work with, to collaborate and seek for solutions
for the challenges that the diverse children groups
bring in

practitioners’ everyday lives. Above 40% of answerers
operate on a stress level higher that 7 on a 0-10 scale.
Challenges mentioned are: diverse children groups
with more and more children with special needs and
challenges, communication and cooperation diffi-
culties with the families and colleagues, shortage of
staff and disproportionate adult-child ratio.

Choice of schools

Kindergartens were chosen for the REC programme
because they have more institutional autonomy re-
garding their time management and the professional
activities than schools. Because of the above-men-
tioned lack of professionals and resources from the
ECEC/education system, our main criteria for choos-
ing the institution was their willingness to cooperate.
We presented to programmes to 6 kindergartens to
see which 2 of them sees the programme as an in-
spiring opportunity for professional development
and for strengthening the community. Based on our
previous experience, a high motivation from the in-

stitution’s side is necessary for a meaningful cooper-
ation. Out of the kindergartens presented with REC,
we worked with:

Balaton Kindergarten, a municipality-owned kin-
dergarten working with 12 teachers, 4 teaching
assistants, 7 technical assistants involved also
with the children, operating with 5 groups of al-
together 92 children between the ages 3-6.

Pitypang Ovoda, a municipality-owned kinder-
garten comprising 10 teachers, 8 teaching assis-
tants, 10 technical assistants involved also with
the children, operating with 6 8 teaching assis-
tants, 10 technical assistants involved also with
the children groups of altogether 127 children
between the ages 3-6.

Habakukk Alapitvéanyi Ovoda joined the pro-
gramme in 2022 June due to the fact that some
of the project budget freed up because the pan-
demic did not make one of the personal trainings
possible to happen in 2021. Habakukk kindergar-
ten got to know about REC through a school so-
cial worker and they expressed their will to join,
they were happlily taken. Habakukk is a private
kindergarten works with 10 teachers, 3 teaching
assistants, 3 technical assistants involved also
with the children, operating with 5 groups of al-
together 80 children between the ages 3-6.

When the programme started in the kindergartens,
teachers expressed their wishes to get professional
and emotional support along with their concerns:
will the reflective sessions be safe enough? In Hun-
gary, observing someone’s practice is usually linked
with exam in the teacher training and during profes-
sional development (in Hungary, there are 4 different
stages within the teaching profession: intern, teach-
er level one, teacher level to and master teacher).
Teachers experienced giving and receiving feedback
is rarely about strength within the traditional profes-
sional development process but about looking for
what could be done better and professionals rather
felt exposed than supported. This was one of goals in
REC that we set out to change.
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METHODOLOGY

Questions

We started the research process for the impact report
by posing the following questions:

1. How reflective are educators and the institutions
in the beginning of the project and what has
changed throughout the project? ‘Reflection in
REC includes stepping and looking back on the
role of being a teacher/ECEC practitioner, reflect-
ing on daily practice and asking (colleagues or
mentors) for feedback and improving practice. Ed-
ucators actively consider each practice and reflect
on its values and context. Such an approach ena-
bles employees to learn from their own or others’
experience, share it, and initiate changes when
and where they are needed.

2. How have changes in the reflection practices im-
proved the quality of ECEC in the institutions? The
concept of quality to be defined by practitioners,
but focusing on children’s needs should be at the
heart of it.

3. What has been the impact of the project on the
relationships between professionals and parents
and between different professionals? In this part
we were also interested in the level of conscious-
ness in practitioners’interpersonal relationships

with children, other teachers, the principal, par-
ents and other professionals. We were also curious
how self and group reflection affects the cohesion
of the school staff and the atmosphere in the
institution.

4. How much do we think the changes are sustaina-
ble- got well integrated into pedagogical practice
at the individual/group/institutional level?

Data collection

In order to answer these questions, we applied both
quantitative and qualitative research methods.

For the purpose of getting a sense of the average ex-
perience we conducted initial and a final focus group
interviews with the participation of all involved prac-
titioners in our selected partner schools and ECEC
centres in accordance with the questions above.
We complemented this with an endline question-
naire' at the end of our project. A separate question-
naire was prepared for practitioners and principals

1 For the endline questionnaire we used the same questions
in every country, but we translated them to the national
languages (so that people could fill in in their mother lan-
guage). Afterwards the answers were translated to English
by the project partners.
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/ coordinators to be able to assess individual and
organizational level as well (please find the ques-
tionnaires in the annex). Eventually we had 79 re-
spondents for the questionnaire of practitioners and
11 respondents for the questionnaire of principals/
coordinators.

We were also interested in collecting ‘extreme cases,
that is to capture the most salient experiences of im-
pact of participants. For that purpose, we used the
most significant change - MSC method.

The most significant change (MSC) teZgchnique is a
form of participatory monitoring and evaluation. It
is participatory because many project stakeholders
are involved both in deciding the sorts of change to
be recorded and in analysing the data. It is a form of
monitoring because it occurs throughout the pro-
gram cycle and provides information to help people
manage the program. It contributes to evaluation be-
cause it provides data on impact and outcomes that
can be used to help assess the performance of the
program as a whole.

Essentially, the process involves the collection of
significant change (SC) stories emanating from the
field level, and the systematic selection of the most
significant of these stories by panels of designated
stakeholders or staff. The designated staff and stake-
holders are initially involved by ‘searching’ for project
impact. Once changes have been captured, various
people sit down together, read the stories aloud and
have regular and often in-depth discussions about
the value of these reported changes. When the tech-
nique is implemented successfully, whole teams of
people begin to focus their attention on program im-
pact. (RJ Davies and J Dart, 2004)

We completed two cycles of MSC story collection,
one mid-project and one at the end of the project

in each country. Each country then had a story se-
lection panel which chose one or two stories that
in their opinion incorporated the most significant
change. (Find the selected stories of the final round
in the annex).

Results

In order to be the most end-user friendly possible,
we are going to present our results based on the im-
portant common themes emerging from the data
collected.

Positive impact

The majority of  participants claimed that all three
methods tried during the project were helpful for
their professional reflection. We got the best results
for the WANDA method, which was the most fre-
quently used method and when it was used most
participants were convinced that it was helpful:
46,86% of respondents gave maximum score (5) and
18,99% gave almost maximum score (4) on a scale of

1to5.

WANDA: To what extent does this method helped
you in the process of professional reflection?

50.00% 46.84%
40.00%

30.00%

18.99% ;
20.00% — ’ 17.72%
. 0

0,
10.00% ) 5305 253%

0.00%

1 2 3 4 5 Not relevant
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The second most popular method was videocoach-
ing: 2

VIDEOCOACHING: To what extent does this method
helped you in the process of professional reflection?

35.00%

0
30.00% 29.11%

24.05%

25.32%

25.00%
20.00%
15.00% 12.66%
10.00% 8.86%

5.00% .

0.00%

2 3 4 5

Not relevant

However, peer observation did not lag far behind:

Peer observation: To what extent does this method
helped you in the process of professional reflection?

35.00% 3291%

30.00%
25.00% 2.78% 22.78%
20.00%
15.00% 11.39%
10.00% 7.59%

500%  253%

0.009  —G

2 3 4 5

1 Not relevant

Generally, all the results of our quantitative research
were positive as the majority of  professionals
scored 3 (rather yes) or 4 (totally with a sustainable
impact) on a scale of 1-4 for all of our statements.
(See details on charts in the annex).

We managed to learn more details through our qual-
itative research completed with the MSC and the fo-
cus group methods.

The following common themes of positive impact
emerged from the data:

Time

In many cases it was very positive for the profes-
sionals that the project provided them extra time to
spend getting to know each other and bond, and dis-
cuss cases:

2 The answer “not relevant” means the method was not tried
by the participant.
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“It helped me a lot that we really took the time to sit
together, because that’s not so easy on an ordinary
day. We sometimes see each other pass by at the
pick-up, but then sometimes there are also parents
and then you cannot talk about a specific situation.
But now we've really taken the time to put problem
situations on the table and chat about them.” (MSC
story Zeebrugge)

,The others have become people | know and not “the
zocjes”'the school’, ... A lot has changed in imaging
and getting to know each other”. (Zeebrugge focus

group)

“Before we didn’t have structured time to sit togeth-
er as school and out of school. But we work with the
same children and families, so it's important to reflect
together. Now, with dedicated time and with a struc-
ture, we see that the relationship and communica-
tion between us changed, we are softer towards each
other.” (Gent focus group)

Change of perspective and understanding
the needs of others

It is an unquestionable achievement of the project
that most participating professionals underlined that
they learnt to change perspectives as a result of the
project, in other words they learnt how to take in to
consideration someone else’s perspective and think
about the situation from another point of view. This
helped them understand the needs of colleagues,
children or parents and thus resolve problems better.

.Before the project, | would have dealt with the case
differently. | only saw our point of view. This project
allowed us to look at the matter from the other’s
point of view, we had to consider why the parent
would do things differently. So, when we sat down to
talk with the parents, we were able to formulate our
position well and we were able to listen to theirs as
well” (Hungarian MSC story)

“Practitioners in all three institutions agreed that they
can change perspectives more easily when they face
a challenging situation: several said they were more
able to get in the shoes of the parent even if they feel



that their point of view is far away from theirs thanks
to the WANDA sessions. Also, they feel a higher-lev-
el empathy and understanding towards parents and
children, which results in a decrease in tension. Three
participants reported that thanks to the video coach-
ing sessions, they ask themselves the question more:
+What is the need of the child? What do they want
to communicate through their interaction?” Overall,
participants reported an increased sense of profes-
sional awareness and that they can take a step back
more often so they can react calmer in challenging
situations.” (Hungarian Focus group report)

“The most interesting part was for everybody the
perspectives phase of WANDA. Looking at a case
from different perspectives was a new discovery, a
new way to look at children and families. This is defi-
nitely a lesson learned.” (Gent focus group)

“They are now more aware that it is important to
consider different perspectives of people involved in
a certain situation.” (Slovenia focus group)

,Since they became more conscious of the needs of
each child, the teachers said they think through how
to best respond to those needs and, as a result, act
in the way that is best for the child’s further develop-
ment”. (Croatian focus group)
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Communication, cooperation, information
sharing, new ideas

The project definitely brought results in the area of
communication and cooperation. On the one hand it
was reported by more than 60% of principals that the
willingness to cooperate in their organisation is high-
er. (Scale: 1-4).

Principals: Our willigness to cooperate across our
organisation is higher

70.00%

63.64%

60.00%
50.00%

40.00%

27.27%

30.00%

20.00%
9.09%
10.00%

e
2

3 4

90% of them also reported positive impact on
teamwork:

Principals: The teamwork in our institution is better

50.00% 45.45% 4545%

45.00%

40.00%

35.00%

30.00%

25.00%

20.00%

15.00%

10.00% 9.09%
500% -
0.00%

2 3 4

Time and methods could lead to better communica-
tion and cooperation between staff members:

“By bringing together school and out of school staff
around a table, and by guiding them in this reflection
process, | have the impression that the staff mem-
bers became ‘softer’ towards each other, meaning
that their communication takes now more each oth-
er into account, they listen to each other. Before, it
was easier to stick to one’s own point of view. Now,
also thanks to the use of the different ‘Wanda glasses,
there is more openness.” (Ghent, MSC story)

“We also see that our communication towards each
other changed. We know each other better as school



and out of school team, we know better what the
work of the others is. So, we have more knowledge
and respect towards each other. This communication
is very important, it is the basis to look at our practice
in a more coherent and respectful way.” (Gent focus
group)

. am new in the staff and the reflective process
helped me a lot to integrate into this community, |
have never experienced such open communication
before in previous workplaces.” Hungarian focus

group

Communication and information sharing could lead
to better cooperation and problem solving, not just
between staff members, but with parents and exter-
nal partners as well:

“And actually, as teachers, we did not know what it
was like in out-of-school care. By sitting down with
the colleagues from the shelter, | really got to know
how they work. | thought the kids are just there and
playing but they really do activities with kids, | didn't
know that. And I've also heard a lot about what
children are like in daycare. Because as a teacher |
sometimes wonder ‘what would this child be like at
home or in daycare?'‘are the children different with
other people?’ | want to assess a child’s ability to re-
spond well in different situations. Usually parents say
‘everything is fine at home’but if | could now talk to
the supervisors of the daycare about certain children
or situations, it gave confirmation that they are fac-
ing the same challenges. That really reassured me as
a teacher: it’s not my fault, 'm not doing a bad job.”
(MSC story Zeebrugge)

“And we also more easily go and look for the col-
leagues of the other team (school and out of school)
to talk about specific cases, while before we would
do itin our own team.” (Gent focus group)

.Some teachers tried out discussing all points of
views with parents in a specific situation, just like
in WANDA to see a fuller picture and parents were
open to this idea. Some other teachers tried out the
icebreakers, check-in questions that were used in
the reflective sessions during parent meetings to en-
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gage them more in the conversation. Two teachers
started the year with the question for the newcom-
er’s parents: “How do you feel about the change that
your child started kindergarten?” They used Dixit
cards to talk about feelings and thought and teach-
ers saw how parents were relieved and grateful that
they could share what it was like for them. This set
a friendly and open tone for the communication,

which was a lot easier compared to previous years
groups” (Hungarian focus group)

Professionals also found it fruitful to share ideas, or
get inspiration from each other and learned  to ap-
preciate feedback:

“Professionals who were involved in the process see
positive impact on their practice and report that they
appreciate ideas and solutions for their challenges
and the possibility of discussing them with their col-
leagues.” (Slovenia focus group)

“The feedback from our colleagues is also very im-
portant to us, it worked well continuously here.”
(Hungarian focus group).

The feeling of not being alone

Another important benefit for practitioners was that
due to the opportunities of sharing they felt not be-
ing alone in dealing with their problems anymore.
We consider this an especially valuable result after
the isolation educators experienced during the COV-
ID pandemic.

»And by thinking together, | now know better that it
is not only a problem for us, that the school and the
other childcare centres encounter the same prob-
lems.” (Zeebrugge focus group)

+Practitioners also reported that it is reassuring to see
similar issues in different classrooms, this reduces the
feeling of isolation.” (Hungarian focus group)



Self-awareness

The positive impact on the self-awareness of practi-
tioners is already visible from the quantitative results,
where 95% percent of respondents perceived the
change. (Scale: 1-4).

Individuals: | reflect more on myself as a person (per-
sonal reflection)

80.00%
70.00%
60.00%
50.00%
40.00%
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10.00% 5.06%
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Individuals:l reflect more on my role as an ECEC pro-
fessional (professional reflection)

70.00%

62.03%

60.00%
50.00%
40.00%

27.85%

30.00%

20.00%
10.00% 8.86%

1.27%
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This aspect was repeatedly mentioned in the focus
group and MSC results as well:

“Preschools report about the improvement of quali-
ty of work within the pairs of teachers and assistants
and raise of their self-awareness.” (Slovenia focus
group)

“Overall, participants reported an increased sense of
professional awareness and that they can take a step
back more often in order to react calmer in challeng-
ing situations.” (Hungarian focus group)

“Video coaching helped me to see how much |
should get involved, what my support means to
them, where my boundaries are and where is the
point where | have to let go of the situation, which is
no longer my business.” (MSC Hungarian story)

,One of the teachers said: “l was having a hard time
in the classroom when children were making trou-
ble, during class | was never at ease. So, during video
coaching sessions, | realized that | was always tense
during class!” (Croatian focus group)
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Time

While additional time for reflection was beneficial for
practitioners, lack of time was also one of the major
challenges for the implementation of reflective prac-
tices and thus will be a crucial factor for sustainability
as well.

“Finding childcare in the classroom (someone who
takes over the work with the children) to be able to
participate as a teacher in the reflection meetings,
that is not easy. Challenge: coordinating hours (to be
able to get together with colleagues across organiza-
tions) is not easy.” (Zeebrugge focus group)

.In order to make this process sustainable certain
things are needed. For example, time is very impor-
tant. Now we had time, but what about next year.”
(Gent focus group)

“Reflective meetings take time, the phases of a WAN-
DA meeting are time-limited: choosing a case, formu-
lating good learning questions and so on. The fact is
that some participants could not attend the meet-
ings regularly because one meeting lasts two hours,
sometimes more, and it is important for the group
to be permanent and continuous”. (Croatian focus
group)

Teacher turnover

Changes in staff composition could cause difficulties
for implementation as well.

“There were often personnel changes in Moesje dur-
ing the project. As a result, there was no continuity in
the participants. What we noticed: there was always
enthusiasm from those who participated but there
have been many different people who have partici-
pated”. (Zeebrugge focus group)

In Croatian schools there were changes in the
school’s employees, which caused the Learning Com-
munity to slightly change its composition. That's why
one school decided to use the same method for an-
other year (WANDA). They wanted “new” practition-
ers to try the method as well. (Croatian organizers)
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Difficulties in opening up

In some cases, it was difficult for practitioners in the
beginning to open up about their weaknesses, or to
share cases to struggle with.

“In one environment, the biggest dilemma which
they faced with Wanda members was that the par-
ticipants did not come to the meetings with their
own cases. The facilitators wondered if that was the
result of the teachers’lack of interest as the process
requires some effort and knowledge or it was the
lack of understanding what self-reflection is that re-
strained them. The facilitators reported that they
tried different things to encourage them but did not
think they were very successful. They questioned
what could be the reason for not preparing and shar-
ing their cases, but did not actually come to a conclu-
sion. In another reflection group they had certain dif-
ficulties with following the meeting structure, where
the group analysed a challenge, exposed by one of
the members. The opinion of one of the facilitators is
that her colleagues prefer to share their good practic-
es or some interesting ideas instead of pointing out
something they are not good at or having troubles
with!” (Slovenia focus group)

“One of the challenges that teachers from Primary
School Gustav Krklec pointed out was that the school
psychologist, pedagogue and speech therapist were
part of their reflective meetings. For example, one of
the teachers mentioned that she was having a hard
time opening and sharing her case during WANDA
meetings in front of the school support staff because
she was afraid of their judgement such as that she
did not take all the right measures while facing diffi-
culties.” (Croatia focus group)

“It was challenging to find the right question “I
want to learn how to..” because in the beginning
some participants showed resistance and said “I
don’t think | have to learn anything; | think he/she
has to change” but such situations were less frequent
as the process progressed. The fear of being filmed
also disappeared in a very few weeks” (Croatian

organizers)
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Keeping the change

Some of the participants claimed that the change
they experienced will live on.

+While talking about the suitability of the changes
in their professional praxis, all teachers in Fran Gal-
ovi¢ Primary School pointed out that their praxis is
changed long term. One of them pointed out that
“we could not ever get back to the way it was.” (Croa-
tian focus group)

“Feeling supported, a lot of positive experience in the
group, the new perspectives—no one can take this
away from us. Also, the feeling stays with us that we
don't think that it's our failure if we face a challenging
situation, we will rather ask: can we get to know the
situation more before we try to solve it?” (Hungary fo-
cus group)

Keeping the methods

All the Hungarian and Croatian practitioners men-
tioned during focus group discussions that they in-
tend to keep peer observations as a method in the
long term. WANDA also has a good chance to live on.
Hungarians talked about that they took up the habit
of doing ‘mini-Wandas'in case of facing challenging

situations. In Hungary in all three institutions there
will be trained WANDA facilitators by the end of 2023.
Hungarian practitioners also mentioned the possi-
bility that they could keep the video coaching meth-
od by recording the videos themselves with their
phones. Belgian practitioners in Zeebrugge would
like to keep the regular meetings of reflection as it
would “keep them on their toes”. They mentioned the
format of ‘coffee consultation’as a possible way of re-
alization. Gent practitioners came up with the idea
of creating two reflective groups that would meet
regularly each having participants who were part of
the project and people new to the methods as well.
The two groups would also have “bridges” moments
of exchange between them. Croatian practitioners
also mentioned the need to involve more staff mem-
bers into the reflective practices to move forward. In
Slovenia, all reflection groups in both environments
were facilitated by internal staff (pairs of preschool
teachers, counsellors, management) with the aim of
ensuring the sustainability of these groups also after
the project’s end. In one of the preschools, they are
sending more educators to the training for Wanda
facilitators in order to be able to form and facilitate
more reflective groups following the Wanda process.
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POLICY RECOMMENDATIONS

FOR EDUCATION-RELATED

DECISION MAKE
{ EADERS TO PROMOTE, —
COLLABORATIVE REFLEC

METHODS, BASED ON R.EC
EXPERIENCES o

Our recommendations for education policy are inspired by the expe-
rience of educators and facilitators of the reflective processes in the
10 ECEC institutions and schools participating in the REC programme
in Belgium, Croatia, Hungary and Slovenia. The below recommenda-
tions are also based on the results of this impact report — main con-
clusions from the questionnaires, focus group and Most Significant
Change interviews carried out with the participating professionals.
The data from the questionnaires and the Most Significant Change
stories, together with the reports from the soundboard-group meet-
ings (a group of education-related experts who volunteered to con-
tribute to the REC project progress with their ideas and feedback),
also gave insights on necessary conditions to strengthen collegial re-
flection and quality ECEC practice. They were analysed cross-coun-
try in search for recurring topics, closely related to the participants’
experiences in the REC reflective meetings. As such, the REC data
led to 8 well-founded policy recommendations on the EU level.
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1.

Recognize and promote
collaborative pedagogical
reflection as a motor for
quality education.

Educators who have an opportunity to cooperate with others on ana-
lysing their own practice become more competent but also more
committed to their job. Regular team reflection enhances profession-
al self-awareness, a sense of value and belonging and helps to reduce
stress. Reflective group thinking contributes to the professionalisation
of educators’ practice, since educators will start to perceive themselves
more intensively as professionals who make impact on all levels, from
classroom to community and society and finally on the level of deci-
sion-making in education.
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2.

Provide structures for
regular, collaborative,
personalized pedagogical
reflection

Regular, structured pedagogical reflection with motivating, collabora-
tive and creative methods facilitates the everyday work of teachers and
educators and positively transforms their teaching practice. Structured
and regular group reflection sessions have numerous positive results,
among others they provide emotional and professional support, in-
crease ECEC and school professionals’ sense of belonging and esteem.
Sharing experiences, getting the support and the development of to-
getherness helps to build resilience, feel more supported and build
more self confidence.
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3.

Promote an inclusive and
supportive institutional
culture

For a supportive reflection atmosphere, it is necessary to promote an
institutional culture where:
respecting diversity and child-centeredness are common values;

educators are encouraged to have open discussions how they can
work towards sharing norms and expectations of quality teaching;

quality improvement is no longer considered to be the sole respon-
sibility of leadership or a single teacher, but rather a collective one.

A supportive institutional culture is also necessary to help to overcome
the commonly held belief that‘good educator’ should always and im-
mediately know the ‘right’ answers for all the issues and can help to
perceive challenges in an atmosphere where it is encouraged to pause,
challenge, reflect on old and create new pathways together when
needed.
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4,
Involve leadership

It is important to have a regular communication with leadership (prin-
cipals, vice-principals, maintainers, etc.) to make the importance of
collaborative reflection visible. By providing regular opportunities for
leaders to get information about the reflective process — which can
range from separate meetings to involving them in reflective sessions
with the consent of educators — increases their commitment to creat-
ing a supportive and inclusive institutional culture.
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5.

Dedicate childfree hours
regulary to professional
reflection conducted in a
safe an inspiring learning
environment.

Adequate and fair working conditions are necessary for educators so
they can support children in their care better and for reflective pro-
cesses to be beneficial. Among these conditions it is of utmost impor-
tance that ECEC institutions and schools guarantee regular paid hours
without children to educators during which they can reflect on their
practice.
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6.
Make pedagogical reflection
sustainable

The aspect of sustainability should be present in the reflective process
from the beginning, and what sustainability means on a personal and
institutional level should be reflected upon together. When designing a
reflective path in an institution, enable professional learning communi-
ties and reflective teams to be sustainable through participatory meth-
ods (e.g. community planning). When institutions invest in making re-
flective processes through participatory methods, it results in engaged
professionals taking responsibility over their professional development
collectively and individually as well.
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7.
Ensure visibility and
celebrate success.

The purpose of a reflective professional learning community is to have
a broader impact on its members and on the institution as a whole.
In order to influence the quality of work of all educators in the ECEC/
school, it is encouraged to present the PLC's work in teacher rooms
and meetings to other educators, celebrating successful activities they
tested. These displays have a purpose to draw attention not only to
improved practices but so that other teachers can join or rethink their
own practices even if they are not PLC's members.

ecccccccce eeccccccce eeccccccce ©00000 00000000000000000000000000000000000000000000000000000000000000000000000000000000000

8.

Ensure monitoring of the
learning process within the
community.

The facilitator(s) of the group reflection process should ensure that
community members have the opportunity to give feedback on the
process and facilitation after each session. Also, it is a good idea to en-
sure at least twice a year educators give feedback on the whole path
of learning and professional development. Feedback can be organised
in various ways, from giving written feedback to group conversation
with attached notes to collecing and analysing stories that describe the
experience of the participants. The feedback should be used only for
the improvement of the educators’ process of group reflection and pro-
fessional development. Monitoring, as any other content shared with-
in the stakeholders, should never be shared with outside individuals,
such as institution leadership or administrators, without the consent of
everyone.

ecccccccce eeccccccce eeccccccce ©00000 00000000000000000000000000000000000000000000000000000000000000000000000000000000000
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1. ENDLINE SURVEY QUESTIONNAIRES

We used the following two questionnaires for our endline survey.

For individuals:

For organizations:

https://docs.google.com/forms/d/e 1FAlp https://docs.google.com/forms/d/e/1FAIpQLScEOd-

QLSdPOxenyEROKDyPng3MIfWGgBA3Q ¢ZDVLoBmXxCtnRIBHdTgcicPhCHfUxgYaH6j3IrJfBSQ/

PI9DD6gxcSugSNIo0Ckf Q/viewform

viewform

The questionnaires were created in English, the translated to national languages.
The answers were then translated back to English for analysis.

2. ENDLINE SURVEY ANSWERS

Please find below the results for our endline questionnaires.
The questionnaire for individuals was filled in by 79 respondents.

Scale 1-5:
1.1 WANDA:  35.00%
29.11%
To what extent does this ~ 3000% . -
method helped you inthe ~ 2:00% R
process of professional ~ 20.00%
reflection?  15.00% 12.66%
0,
10.00% 8.86%
5.00% .
0.00%
2 3 4 5 Not relevant
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1.2 VIDEOCOACHING:  5000% 46.84%

To what extent does this  400%
method helped you in the

) 30.00%
process of professional 18.99% 1772%
. 20.00%
reflection? 11.39%
0,
10.00% 5 5305 253%
0.00% | |
1 2 3 4 5 Not relevant
1.3 Peer observation:
. 35.00% 32.91%
To what extent does this
method helped you in the 30.00%
25.00% 22.78% 22.78%

process of professional

reflection?  20.00%
15:00% 11.39%
10.00% 7.59%
5.00% — 2.53%
0.000
2 3 4 5

Not relevant
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Scale 1-4:

1.4 Individuals:

I am more conscious in my
work with children and families

70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

3.80%
|

12.66%

60.76%

22.78%

1.5 Individuals:

I am more flexible to adjust my
work according to children’s
and families’ needs

70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

2.53%
I

12.66%

62.03%

22.78%

1.6 Individuals:

I reflect more on my role as an
ECEC professional (professional
reflection)

70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

1.27%

8.86%

]
2

62.03%

27.85%

1.7 Individuals:

| reflect more on myself as a
person (personal reflection)

80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%

5.06%
I

68.35%

26.58%
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1.8 Individuals:  70.00%

| feel more confidentinmy  60.00%
pedagogical apprach towards 5 g9
children

60.76%

40.00%
30.00%

21.52%

20.00% 15:19%

10.00% 353%

1.9 Individuals:  70.00%

| feel more confidentin  60.00%
communication with parents 5y g9

60.76%

40.00%
30.00%

21.52%

20.00% 13:92%

10.00% 3.80%
0.00% ||

1.10 Individuals:  70.00%

| feel more confidentin  60.00%
cooperation with parents 5509

59.49%

40.00%
30.00%
21.52%

20.00% 12.66%

10.00% 6.33%

ooos NN
1

1.11 Individuals:  70.00%

| feel more confidentin  60.00%
communication with 5509
colleagues

59.49%

40.00%
30.00% 26.58%

20.00%
11.39%

10.00% 353%
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1.12 Individuals:  60.00% 55.70%

| feel more confidentin 5 g9
cooperation with colleagues

40.00%
30.00%
22.78%
20.00% 16.46%
0.00%
1 2 3 4
1.13 Individuals:  60.00% 55.70%

| feel more confidentin  5;q09
communication with external
40.00%
partners

30.00%

20.25%

20.00% 16.46%

2

1.14 Individuals:  70.00%

| feel more confidentin  60.00%
cooperation with external 509
partners

59.49%

40.00%
30.00%
21.52%

20.00%
7 50% 11.39%
59%

2

1.15 Individuals:  70.00%

Iam more able to handle  60.00%
difficult/challenging situations  5;q00
in my work

59.49%

40.00%

30.00% 27.85%
20.00%

10.00% 5.06% 1.5%

e T [T
2
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1.16 Individuals:  70.00%

62.03%

I have more willigness to talk  60.00%
about / to ask feedback about  5;499

my work 40.00%

30.00%

21.52%

20.00% 15:19%

10.00%
1.27%
2

1.17 Individuals:  70.00%

. 58.23%
| am more conscious about the 60.00%

strenghts in my work 50000

40.00% 34.18%
30.00%
20.00%

10.00% 6.33%

7 e
2

1.18 Individuals:  70.00%
. . . 59.49%
I gained new insights (ideas,  60.00%

inspiration) during the process 5409

40.00%

29.11%
30.00%

20.00%
11.39%

0.00%
2

1.19 Individuals:  70.00% 64.56%

| feel more supported inmy  60.00%
work 50,009

40.00%

30.00% 24:05%

20.00%
11.39%

0.00%
2
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1.20 Individuals:  60.00%

| see more perspectives when 599
there is a challenging situation

53.16%

40.00%

30.00%

25.32%

20.00% 15.19%

10.00% 6.33%

|
1

1.21 Individuals:  70.00% 65.82%

The reflective culture in our  60.00%
institution is enhanced 50.00%

40.00%
30.00%

20.00% 15:19% 16.46%
10.00%

0.00% |

1 2 3 4

1.22 Individuals:  90.00% 82.28%
80.00%
70.00%
60.00%
50.00%
40.00%

30.00%
20.00% 15.19%

10.00% 1.27% 127% -
0.00% e —

1 2 3 4

We are more consciousness
about the strenghts in our
organisation
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Our questionnaire the for organizations was filled in by 11 respondents. (Scale 1-4)

2.1 Organizations:

Our quality work with children
is strenghtened

80.00% 72.73%
70.00%
60.00%
50.00%
40.00%
30.00%

27.21%

20.00%
10.00%
0.00%

2.2 Organizations:

Our quality work with families
is supported

70.00% 63.64%
60.00%
50.00%
40.00%
30.00% 21.21%
20.00%
0,
10.00% 0%

0.00%

NI
LM-
-h-

2.3 Organizations:

The reflective culture in our
institution is enhanced

45.00%
40.00% 36.36%
35.00%
30.00%
25.00%
20.00%
15.00%
10.00%

5.00%

0.00%

18.18%

LM-
-h-

2.4. Organizations:

The teamwork in our institution
is better

50.00% 45.45% 45.45%
45.00%

40.00%
35.00%
30.00%
25.00%
20.00%
15.00%
10.00%

5.00%

0.00%

9.09%

NI
LM-
-h-
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2.5 Organizations:

56.00% 54.55%

oge 0
We have more ability to handle 24.00%
. . . . 52.00%
difficult/challenging situations ’
. e e L. 50.00%
in our institution ’
48.00%

0,

46.00% 4%
44.00%
42.00%
40.00%

3 4
2.6 Organizations:  70.00% 63.64%
Our willigness to cooperate  60.00%
across our organisation is 50.00%
higher 40.00%
30.00% 27.21%
20.00%
9.09%
10.00%
w R
2 3 4
2.7 Organizations:  70.00% 63.64%

We are more consciousness 60.00%
about the strenghtsinour 509

organisation 40.00% 36.36%
30.00%
20.00%
10.00%
0.00%

3 4
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3. FINAL MSC STORIES SELECTED

BY PANELS

Slovenia

1. Watch me and learn about me

This is a story about a kindergarten teacher who
works in one of the kindergartens near Ljubljana. She
just finished her formal education and is very eager
to learn about new methods which can support her
professional development. After joining the profes-
sional learning community (PLC) she has become
more aware of how can you see a situation from an-
other angle, how you can approach a challenge in a
constructive way and consider experiences and opin-
ions of your colleagues. This community gives you
the feeling of not being alone.

The teacher sees a special advantage in writing the
action plan. This action gives her additional push to
start observing her children more regularly, to take
notes and react to what she detects. She works with
a group of the youngest children. There is also a boy
who had quite a short attention span at the begin-
ning of the school year. None of the toys did not at-
tract him in that way he would play with it for a while
or just explore it a bit. Time passed and the teacher
did not see any progress with this boy. But when
she started following his play more regularly and in
a structured way, she reacted to what she had seen.
She planned activities based on his interests, she got
involved in his play and tried to get him involved
more and more and also got to know him better. Af-
ter that she reflected what she had done, how he re-
acted, what worked and what did not.

Now, after some months passed by, she notices that
the boy is more persistent with his play, he is more in-
terested in toys and explores them. He also expresses
the need for interacting with her, is more eager to
communicate with his peers which has consequently
led to his speech development.

This way of following the boy does not only help her
with her relationship with him, but bring useful in-
formation which she can share with his parents. They
have noticed the same difficulties as the teacher did
and wanted to help their son in gaining his attention.
They can now discuss the child’s progress together.

The teacher sees many positive effects in such struc-
tured way of following her work, observing her chil-
dren in the group, taking notes and reflecting them.
She sees advantages of such practice in her work as
well as with the children.

2.Reflection brings changes

Irma is employed in a kindergarten in the vicinity of
Ljubljana. She has 30 years of working experiences
during which she realized that life, children and her-
self has changed significantly. After becoming part of
the professional learning community (PLC), she be-
gan to think more about herself and her way of work-
ing. She noticed that her work became too much
of a routine for her, but her involvement in the PLC
pushed her to start thinking deeper about the learn-
ing process, the children and herself. She is aware
that she does not feel alright at the moment, she no-
tices that she does not handle her work anymore as
she used to.

In this school year, she is working with a group of
children aged 1 to 5. Some of them need additional
help, which they do not always receive as their spe-
cial needs are not officially recognized. This means
that Irma and her colleague have full responsibility of
these children despite the fact that they do not have
special education to work with certain disabilities.
They only receive assistance for one girl once a week,
but there are at least two other children who would
need additional help from a professional.

Irma feels that with her pedagogical ways, with
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which she was successful in the past, do not have
the same impact as they used to. She has the urge
to for further learning with the aim of helping the
children, of strengthening herself, gaining back the
confidence, knowledge and skills she knows she has
gained during her career.

She has no difficulties in sharing her doubts within
her reflective group of colleagues. She is aware that
together they can discuss on how to approach chil-
dren to become more involved, responsive and moti-
vated for cooperation. Within the PLC, the kindergar-
ten teachers think together how not to overlook the
children who do not call or need special attention.
She wants to see the whole group of children.

Irma would like to feel again the true mission of her
being a kindergarten teacher. She would like to over-
come the constant feeling of being tired and would
like to gain new knowledge and bring it to her prac-
tice. She thinks that this could help her be sovereign
again, feel pleasure with her work and being capa-
ble of give the right response to her children in the
group. She is aware of the fact that if she feels good in
the classroom, the children will feel the same as well.

Belgium

1. A whole child’s day together in pictures

| have been the teacher with the toddlers and first
kindergarten at our school for 6 years. | didn’t think
about it very often in the past, but by sitting togeth-
er with the colleagues from the daycare, | now see
better that a child’s day lasts a long time and we at
school only have a little bit of fun. | now realize that
the preschoolers arrive at my place but have already
experienced things in daycare sometimes, and vice
versa also in the evening in daycare, things still hap-
pen after they leave my classroom.

And actually, as teachers, we did not know what it
was like in out-of-school care. By sitting down with
the colleagues from the shelter, | really got to know
how they work. | thought the kids are just there and
playing but they really do activities with kids, | didn’t
know that. And I've also heard a lot about what
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children are like in daycare. Because as a teacher |
sometimes wonder ‘what would this child be like at
home or in daycare?’‘are the children different with
other people?’. | want to assess achild’s ability to re-
spond well in different situations. Usually parents say
‘everything is fine at home’ but if | could now talk to
the supervisors of the daycare about certain children
or situations, it gave confirmation that theyare facing
the same challenges. That really reassured me as a
teacher: it's not my fault, I'm not doing a bad job.

It helped me a lot that we really took the time to sit
together, because that’s not soeasy on an ordinary
day. We sometimes see each other pass by at the
pick-up, but then sometimes there are also parents
and then you cannot talk about a specific situation.
But now we've really taken the time to put problem
situations on the table and chat about them. | found
those cases of certain children really interesting to
discuss and everyone to hear their opinion about
them. Also by showing the videos, others can see
what it is like, because you can describe a situation,
but that is not the same as what you see on video.
And if that colleague from daycare says ‘ah, we have
that too, I'll deal with that in a minute’‘it works for
us if we do that with that child’, then you can also
try that out in your class and try to think about that.
I handled some things differently and that improved
the situation. You hear ideas from other people and
that means that you don’t always have to think in
the same pattern. And in this way it is also possible
to hear how they deal with certain children or situ-
ations in daycare, and so we can respond better to
each other. If the children come to me from daycare
or they go from the classroom to daycare, the line is a
bit the same. Otherwise, children don't know ‘it’s like
this in daycare or it’s like this in the classroom’. It is
important that the line is extended a bit.

In that way, | really feel like we've been watching a
toddler’s day together, from start to finish, and that
gave a lot of inspiration andrecognition!

2.Small steps towards ‘softness’

By bringing together school and out of school staff
around a table, and by guiding them in this reflec-



tion process, | have the impression that the staff
members became ‘softer’ towards each other, mean-
ing that their communication takes now more each
other into account, they listen toe ach other. Before,
it was easier to stick to one’s own point of view. Now,
also thanks to the use of the different‘Wanda glass-
es, there is more openess. | see it during the Wan-
da sessions. But | also see changes in their practice.
For example, when they have to discuss a specif-
ic child, the teachers of the preschool now look if a
professional of the out of school can be present too.
They are more aware that they are working with the
same families and children, and that their reciprocal
meanings can enrich their practices and be helpful
for everybody. The same also in the relationship to-
wards us, as directors: | see that the communication
between me and the staff is now also ‘softer, we take
each other more into account and we are aware that
we are into this path together, we are all learning. |
have to say that guiding this process as director has
not been easy. | underestimated the engagement
and time that such a process requires. So | felt the
weight of my responsibility. But now, seeing the re-
sult, even if we are talking about small steps because
the process was short, | am happy I've done it.

Croatia

1. Zoom into the community

Danijela Gracin is a primary school teacher who par-
ticipated in the PLC during two pedagogical years:
the first year she participated in the WANDA method,
and the second year in the video coaching method.
As a result of the analysis of recordings of her prac-
tice (as part of the video coaching method), she be-

lieves she became more considerate of her students’

needs in class and started to pay more attention to
the behaviors of each student.

The experience of participating in the Videocoaching
method helped her notice that one student was con-
stantly trying to get her attention and was asking for
the teacher’s confirmation for every task and action.
She shared this observation with the boy’s mother,
who confirmed the boy’s similar behavior at home.
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Danijela and the mother concluded that they should
work together to empower the boy, encourage his in-
dependence, and reduce his fear of making mistakes.

In addition to the Videocoaching method helping
her to notice the student mentioned, it also prompt-
ed her to change her approach toward the boy. She
states that now she does not encourage his behavior
but tries to encourage him to find the answer by him-
self, thus reducing his insecurity and fear of making
mistakes.

Danijela sees the experience of participating in PLC
as extremely useful. The whole experience helped
her broaden her perception and take into account
the perceptions of students and parents. As well as
that, after participating in WANDA and Videocoach-
ing, she began to think more about how to approach
parents and how to point them to the behavior and
needs of students at school. Also, she began to think
more about the behaviors and actions of all the stu-
dents in the class.

2.The togetherness is wonderful

Gordana Vuglec is a classroom teacher who partici-
pated in the meetings of the PLC based on the prin-
ciple of the WANDA method during two pedagogical
years.

She noticed the biggest change in her work when
she started observing situations from the perspec-
tive of others. As she states, “When | used to come
across a challenging situation, | would always look at
it from my point of view. Then that situation frustrat-
ed and angered me, | didn't see a solution. However,
when | started looking at the bigger picture and saw
it from the perspective of some other people who are
in that situation together with you, then you had the
opportunity to understand that you are not the only
one who has to solve it and that not all the burden
and responsibility is on you”.

Teacher Gordana also points out that the WANDA
meetings have led to a deepening of relationships
and the development of a sense of understanding
and support among the meeting participants. The



experience of reflective practice enabled them to
more freely express the difficulties they encounter:
“l can more easily say that | have a problem, | don't
know how to deal with it, | don’t know every time
if 1 did the right thing, and | know that | won’t be
condemned”.

Although she has successfully cooperated with the
support staff of the school (psychologist, speech
therapist, and pedagogist) many times, she believes
that WANDA meetings would be more successful if
the members of the meetings were only teachers.
In that case, she believes, teachers would be more
relaxed and freer to present cases without thinking
about how the support staff of the school would un-
derstand them. On the other hand, she believes that
the WANDA meetings helped all the participants get
closer. She points out that there was also a connec-
tion between the teachers and members of the sup-
port staff because the teachers realized that the sup-
port staff also faces various difficulties in their work.
“We realized that even the support staff, despite their
professional knowledge, has problems that are diffi-
cult for them to deal with and that are as difficult for
them to solve as they are for us”

She believes that the experience of participating in
WANDA meetings helped her in her professional as
well as personal development, and this was primar-
ily contributed by the experience of togetherness:
“We all kind of swim in our classes when the doors
close—you are alone, and WANDA meetings caused
that we no longer feel alone”.

THE IMPACT OF REFLECTIVE PRACTICES ON THE QUALITY OF ECEC SERVICES

Hungary

1. Trustful Relationship

Talking to a new parent is easier thanks to the REC
programme. Now that the programme is over, when |
found myself in challenging situations, | immediately
think about what might the child or parent be think-
ing, feeling, when | imagine myself walking in their
shoes, it helps me to communicate better with them.
In the past, | just told the new parent the necessary
information about the kindergarten: how the days
go, what parents need to bring in, etc. Today, | pre-
fer to start our conversation with questions to get
to know them better first. Only after that | will tell
you about the kindergarten in such a way that |
have already assessed his personality a little. | can
respond better to what he needs, as | can calm him
down. The most important thing is that | am better
able to build trust with him and the child. I also ap-
proach the child slowly to get to know them bet-
ter. If he is communicative, then | talk to him, if he
is more shy, then to the parent first. In many cases,
it used to be difficult to accept the parents’ choices
concerning their child in a challenging situation. To-
day | can accept their decisions, points of view better.
We will have parent meetings soon. | think with the
help of REC, | will also understand parents better
during these meetings, why they decide one way or
another in certain situations, and | will be able to give
advice taking their points of view into consideration.
This is important to me because | have always found
it difficult to communicate with parents. It's easier
with children. So | have improved in this and | can
keep improving.
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